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ABSTRACT.

Self-employment is top on Nigeria s national agenda because of the country's skyrocketing rate
of unemployment, with the expectation that they may give alternative sources of employment.
However, it is widely believed that university students' training has not successfully equipped
them with the requisite skills and competencies necessary for venture creation. Therefore, this
paper aims to examine whether students’ self-efficacy could moderate the relationship between
entrepreneurship education program and venture creation. 811 students were sampled from
universities across Nigeria's North-Eastern and North-Western states. The study uses PLS-SEM
to analyze the data. The results reveal that the relationship between perceived course content and
venture creation among students is positive but insignificant. The relationship between perceived
facilitators’ competence and venture creation is also found to be positive and significant. In
addition, the findings indicate that self-efficacy has a positive and significant moderating effect
on the relationship between perceived delivery method and venture creation. The study concludes
that facilitator s profile, delivery method and self-efficacy are essential determinants of venture
creation for university students and graduates. Therefore, the study provides theoretical and
empirical evidence to the earlier assumption that self-efficacy could strengthen the relationship
between entrepreneurship education and venture creation.
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1. Introduction
Education remains the bedrock of education is the pivot for socio-economic
civilization and a means of advancement in and political transformation at all times

all societies. The literature indicates that (Asaju et al., 2014; Belluigi et al., 2020;
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Gautam et al., 2015). In Nigeria, like many
other countries worldwide, policymakers
have recognized the significance of
education in national development. The
inherent ability of entrepreneurship to drive
economic growth and development, as well
as an effective remedy for extreme hunger,
social disparity, and poverty, necessitates the
need for entrepreneurial development in
Nigeria (Abdullahi et al., 2022).

Similarly, the government mandated
entrepreneurship  education in tertiary
institutions through monitoring ministries
and higher education institutions to achieve
that goal (Agwu et al.,, 2017; Akarue &
Adogbeji, 2014). However, the search for
white-collar jobs and the country's high
unemployment rate indicates that Nigeria's
educational system lacks a critical
component for avoiding the country's high
unemployment rate (Emeh, 2012). Effective
learning and teaching methods of
entrepreneurship by  entrepreneurship
lecturers instill entrepreneurial
competencies, skills and attitudes in
students, motivating undergraduates for new
venture creation (Fernando & Nishantha,
2019). Based on the preceding discussion
and current realities, some gaps exist
between developing student entrepreneur

ship education and converting it into new
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venture creation. Moreover, young graduates
must develop the entrepreneurial culture,
attitude, and  entrepreneurial  career
inspiration required for new venture

creation.

According to Onuma (2016), the visible
unemployment issue has been one of the
most  worrisome problems confronting
Nigerian unemployed graduates. Therefore,
students must prepare for the challenges by
acquiring the necessary entrepreneurial skill
for new venture creation. Studies indicate
that people who start a new venture believe
they have the necessary knowledge and
skills (Bosma, 2013; Townsend et al., 2010).
Thus, students' self-efficacy can strengthen
the linkage between entrepreneurship
education and new venture creation.
Individuals' self-efficacy beliefs influence
their choices, the amount of work they put
into a task, how long they persist in the face
of setbacks and failures, how resilient they
are to adversity, and the degree of their
successes. (Bandura, 1986). Entrepreneurial
self-efficacy (ES) is the extent to which
people think they possess the right skills for
starting a new business. (Brice Jr and
Spencer, 2007; Naktiyok et al., 2010).

While there are studies on entrepreneurship

education and venture creation, graduate



unemployment is rising. The available
literatures on entrepreneurship education
(EE) and venture creation (VC) in Nigeria
have largely overlooked the potential
moderating role of self-efficacy on these two
constructs. While others have explored the
impact of EE on venture creation and the
role of self-efficacy in entrepreneurial
success, there exists a gap in the literatures
with regard to the extent to which self-
efficacy moderates the relationship between
entrepreneurship education and venture
creation in Nigeria. This gap highlights the
need for further research to understand the
complex interplay between entrepreneurship
education, self-efficacy, and venture creation
in the Nigerian context. Such research can
contribute to develop more effective
entrepreneurship education initiatives that
recognize the role of self-efficacy in

fostering entrepreneurial success.

There is a call for studies in the area to
enable policymakers, higher education
students and managers to be equipped with
entrepreneurship knowledge and skills to
establish new ventures. Similarly, the
current study contributes by introducing
self-efficacy in the relationship between EE
and VC as a moderator. Based on the
preceding discussion, the study will be an

attempt to seek answers to the following

\Volume 7 No. 2 November, 2023

questions: does self-efficacy moderate the
relationship between EE and VC? Hence,
the study aims to explore the moderating
effect of self-efficacy on the said
relationship. Despite the growing interest in
EE and its potential to promote venture
creation, there is limited understanding on
the role of SE in this relationship. This study
therefore, is an attempt to fill the gap. By
identifying factors relevant to the success of
EE programs and the creation of new
ventures, this study may help to the design
of effective EE education initiatives in

Nigeria and other similar contexts.

2. Review of Related Literature

2.1 Venture Creation

Being a dynamic process of creation, vision
and transformation, venture creation plays
an essential role in developing any country's
economy, leading to structural changes in
the business landscape and society at large
(Nzewi et al, 2017). Similarly, Abdul
(2018) suggests that venture creation
involves identifying business opportunities
and skills needed to be taught through a
practical approach. Many studies have
linked venture creation with the effective
acquisition of entrepreneurship education
from formal educational institutions like

universities and other higher learning



institutions (Alberti et al.,, 2004; Kirby,
2004). Thus, the university campus should
serve as a playground or incubation center
for entrepreneurial students who want to test
their business concepts and transform them
business  ventures
(Olokundun et al., 2019). Scholars have

expressed conflicting views on whether

into successful

ventures are objective phenomena that exist
independently (Shane & Venkataraman,
2000) so that the individual and venture
depend on each other (Sarason et al., 2006).
Also, academics in the fields of
entrepreneurship, science policy, innovation,
technology transfer, regional development,
and business innovations based on
university knowledge. (Rasmussen, 2005).
From the preceding discussion,
entrepreneurial education serves as a
gateway to change of entrepreneurial
mindset and behavior, leading to venture

creations (Jabeen et al., 2017).

2.2 Entrepreneurship education (EE)

EE is crucial for preparing and expanding
one's perspectives to become a creator, risk-
taker innovator, venture owner and manager
of economic resources. (Udoye & Mba,
2018). Thus, it promotes innovation, self-
confidence or efficacy, and entrepreneur
growth. Similarly, Okoye (2017) suggests
that the main goal of EE is to enable
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students to acquire creative thinking,
original ideas, talents, and managerial
competence to build and run successful
companies and become independent.
Evidence shows that entrepreneurship
education is limited to formal learning;
however, this gap must be bridged because
entrepreneurship education is not limited to
formal part of education (Agwu et al., 2017;
Gorman et al., 1997). However, it can also
be a life-long training process that does not
require a formal educational establishment.
Rather, it is based on a combination of
formal and informal learning processes
(Colardyn & Bjornavold, 2004; Strimel et
al., 2014). Studies indicate that EE is a
critical source of human capital and will
play an important role in providing
individuals with opportunities to improve
their entrepreneurial abilities, dispositions,
and limits leading to new venture creation
(Baron and Ensley 2006; Hmieleski et al.,
2015).

2.3 Self-efficacy

Self-efficacy is defined by Bandura and
Walters (1977) as an individual's opinion of
their capacity to organize and execute the
actions required accomplishing different
performance outcomes. The construct of
self-efficacy has been commonly used as an

individual difference variable in psychology



(Kickul & D’Intino, 2005). Through
education and life experience, one gradually
develops complex social, cognitive and
linguistic skills (Gist, 1987; Bandura, 1982).
Self-efficacy affects people's feelings,
thoughts, behaviors, and motivation,
according to Bandura's (1995) theory.
Feelings are linked to a low sense of self-
efficacy. According to the literature,
developing task competencies and skills
based on performance and accomplishments
in the past boosts self-efficacy and
encourages future performance and higher
goals (Herron & Sapienza, 1992). Therefore,
SE has significant practical and theoretical
implications for entrepreneurial success
since starting a business requires a specific
set of skills and talents (Kickul & D'Intino,

2005).

2.4 Entrepreneurship Education and
Venture Creation

Several studies have supported the positive
linkage between EE and venture creation.
For example, Agwu et al. (2017) suggested
that aspects of EE like opportunity
identification, leadership, innovative
thinking and problem-solving have a
substantial impact on the establishment of
new ventures. Similarly, Entrepreneurship
skills  can be

acquired  through

entrepreneurial outreach programs,
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entrepreneurial  educational scope, and
vocational training ( Jones et al., 2012;
Agwu et al., 2017) and can lead to venture
creation among the participating students
after graduation. Again, Wahidmurni et al.
(2019) indicate that entrepreneurial learning
could motivate students to identify new

venture opportunities.

However, Westhead and Solesvik (2016)
also ask, whether universities that require
entrepreneurship education for business
students increase entrepreneurial intent
leading to venture creation. Thus, students
of entrepreneurship education have shown
high goals, but not all participants benefited
equally from the program. Moreover, female
students who took entrepreneurial courses
reported high intention far less frequently.
The lack of comprehensive educational
objectives,  techniques, content, and
resources necessary to facilitate the
development of entrepreneurs for venture
formation also undermines efforts and
policies to encourage entrepreneurial
attitudes and behavior among graduates.
(Fayolle & Gailly, 2015; Finardi, 2013; Nabi
et al.,, 2017, 2018). Despite these inverse
views, studies confirm that university
graduates were potential entrepreneurs, with
a greater proclivity for new venture creation

than non-graduates (Zainuddin, 2012).



Hence, the following hypotheses have been

formulated:

H1:  Entrepreneurship  education is
significantly  associated  with  venture

creation.

Hla: Perceived relevance and adequacy of
course content is significantly related to

venture creation.

H1b: Perceived facilitators’ competence has
a significant relationship with venture

creation.

Hic: Perceived delivery method is

significantly related to venture creation.

2.5 Moderating effect of self-efficacy

Many studies view venture creation as
planned behavior (Al-Jubari et al., 2019),
and SE is a key determinant and component
of such behavior ( Fuller et al., 2018;
Ibrahim et al., 2019).
entrepreneurship is a process that can help

Because

with SE and control of venture creation, the
importance of EE is based on the idea that it
can be learnt (Ahmed et al., 2017; Othman
and Nasrudin 2016). Researches suggest that
the social learning theory (Wood & Bandura,
1989; Bandura, 1982), which sees people'
behaviors as the outcome of reciprocal

causation among cognitive, behavioral, and
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environmental variables, is the foundation
for the concept of SE (Chen et al., 1998).
Also, some scholars contend that EE and
entrepreneurial SE are closely related
(Dickson et al., 2008; Muofhe and Du Toit,
2011). Scholars contend that specialized
teaching strategies used by entrepreneurship
educators are essential for improving
students' perceptions of their SE (Zhao et al.,
2005).

Also, the starting a new business by
graduates who studied entrepreneurship is
directly related to SE (Blackford et al.,
2009). The decision to launch a new
enterprise and the efficiency with which
those ventures are managed can be
influenced by their level of entrepreneurial
self-efficacy (Forbes, 2005). Students gain
firsthand experience via case studies and
role  models, which increases their
confidence in launching a new venture
(Laviolette & Radu, 2008). Scholars
maintained that EE positively impacts the
antecedents of entrepreneurial self-efficacy
(Fayolle et al., 2006; Guerrero et al., 2009)
and promotes graduates to embark on new
venture creations (Jones et al., 2008;
Souitaris et al., 2007). In support of this
study’s use of SE to strengthen the
relationship between EE and VC, much

previous research used self-efficacy as



moderating effect with related constructs.
For example, Sar1 (2016), Claudia and
Murniati  (2018) and
Lachowicz-Tabaczek (2015). Hence, the

study formulates the following hypothesis:

Niemiec and

H2: Self-efficacy significantly moderates the
relationship ~ between  entrepreneurship
education and venture creation

H2a: Self-efficacy significantly moderates
the relationship between perceived relevance
and adequacy of course content and venture
creation.

H2b: Self-efficacy significantly moderates
the  relationship  between  perceived
facilitators’ competence and  venture
creation.

H2c: Self-efficacy significantly moderates
the relationship between perceived delivery
method and venture creation.

2.6 Theoretical framework and research
model

The Theory of Planned Behavior (TPB) and
the experiential learning theory are the
theories used to underpin this study. The
theories assume that behaviors are affected
by a combination of three factors and are
subject to change. Attitude toward the
behavior, subjective norms, and perceived
behavioral control are the three factors
assumed (Ajzen, 1991). According to the
TPB, any intention to engage in any

behavior explains the behavior. According to
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Fishbein and Ajzen (1975), a person's desire
to engage in a specific or certain behavior or
activity depends on the three factors as
mentioned before (ATB, SB and PBC). TPB
posits that people’s deliberate behaviors are
direct result of ATB, SN and PBC and as
such it establishes a link between intention
and behavior. According to the theory, an
individual's intention to engage in a given
behavior increases when ATB, SN, and PBC
increase  (Appiah-Nimo et al., 2018).
Accordingly, it can be inferred from the TPB
that students are more likely to take
entrepreneurial activity that leads to the
formation of new ventures if their ATB, SN,
and PBC are more positive toward their
entrepreneurial intention.

TPB assumes that an individual's intent to
engage in a certain type of particular
behavior such as venture creation is
influenced by the three factors mentioned
earlier. SE is a related construct that refers to
a person’s belief in their ability to perform a
certain task or  specific  behavior
successfully. In context of entrepreneurship,
SE refers to an individual's belief in their

ability to start and run venture successfully.

EE is often aimed at increasing individuals'
knowledge and  skills related to
entrepreneurship. The TPB suggests that

such education can positively influence



ATB, SN, and PBC, which, in turn, can
increase the intention to start a venture. In
addition, the TPB suggests that SE plays a
critical role in the formation of behavioral
intentions. Specifically, individuals with
high levels of SE are more likely to have
positive attitudes, perceive more support for
their actions, and may have a higher sense of
control over their behavior.

Therefore, the TPB supports the relationship
between SE, EE, and VC by suggesting that
entrepreneurship education can increase
individuals' self-efficacy in starting and
running a successful venture. By providing
individuals with the knowledge and skills
needed to succeed in entrepreneurship.
Education can increase individuals'
confidence in their ability to perform the
necessary tasks. Higher levels of SE lead to

positive attitudes towards entrepreneurship

Course content
(co)

Perceived
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which also increases the intention to start
entrepreneurial activities. EE can also
increase the perception of social support for
entrepreneurial activities and the sense of
control over the behavior, which, in turn,
can increase the intention to engage in
entrepreneurial activities.

The intention to start entrepreneurial
activities strongly predicts actual VC, which
suggests that higher levels of SE resulting
from EE can ultimately lead to increased
venture creation. In summary, the TPB
supports the idea that EE can increase SE,
which, in turn, can positively influences
ATB, SN, and PBC, and ultimately the
intention to start up entrepreneurial activities
and VC.

Based on the foregoing, the study proposes
the model in figure 1

Venture

facilitator (PF)

Delivery
method (DM)

creation (\VC)

Self-efficacy
(SB)

Figure 1: Proposed model



3. Methodology

The study utilizes a survey design to collect
data from the respondents. The population
of the study consists of level 400 students
and graduates who have participated in the
EE Program in the ten public universities
across North-East and North-West regions of
Nigeria. The population of the students is
estimated to be more than thirty thousand
(30,000) across the universities. Using
Krejcie and Morgan (1970), the sample size
is 379. Therefore, the research tripled the
sample size to 1,137 to reduce sampling
error and achieve more generalizable
findings (Bartlett et al., 2001; Groves,
2006). From the 1137 questionnaires
distributed, 326 are not correctly filled and
subsequently dropped, leaving the study
with 811 for the analysis. Convenience and
snowball sampling procedures were used for
the study. This is because the target
population was difficult to access due to
geographical, social, financial constraints. In
such situations, researchers may opt for
convenience sampling as it allows them to
work with the available and accessible
participants. The snowball method enabled
the researchers to be connected with other
respondents. The Partial Least Square
Structural Equation Modeling is utilized
with the aid of Smart PLS 4 to analyze the
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data and test the hypotheses.

3.1 Measures

The independent variable, the EE program,
is measured by course content, facilitators’
competence and delivery method. The
measures for perceived relevance and
adequacy of the course content (CC) are
adapted from Mwasalwiba (2010) using ten
(10) items. Perceived facilitator competence
(FC) is measured using eleven (11) items
adapted from Jhang (2020) and Huang et al.
(2020). Similarly, the perceived delivery
method (DM) is measured with seven (7)
items adapted from NIRAS and Thorgard
(2008). The dependent variable, Venture
creation, is measured using thirteen (13)
items adapted from Gatewood et al. (1995).
Finally, the moderating variable, students’
self-efficacy, was measured using four (4)
items developed by Zhao et al. (2005). The
scale used to measure the constructs is a
five-point Likert scale which range from

strongly agree (1) to strongly disagree (5).

4. Results and Discussions

4.1 Reliability and Validity

This section presents and discusses the outer
loadings results, AVE values and composite
reliability of all the constructs under review.
The decision criteria for outer loadings is

0.70, meaning indicators with loadings



below the threshold could be deleted if the
deletion can increase the reliability of the
constructs under review Hair et al. (2017).
However, some scholars argued that outer
loadings of 0.4 can be considered reliable in
some cases. As shown in figure 2, the values
of the AVE are within the range of 0.500 to

SE1 SE2

¥
o7og 0245

FC10

0704
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0.72, while the wvalues for consistent
composite reliability were also within the
range of 0.66 to 0.90, and the Cronbach’s
Alpha values were within the range of 0.627
to 0.893, which shows that the constructs

have convergent validity.
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Figure 2: Measurement model

Figure 2 shows that three items (FC1, FC9
and FC11) from facilitator’s competence are
deleted because their outer loadings are less
than the acceptable threshold. Similarly,
three items (VC11, VC12 and VC13) are
deleted from venture creation for a similar
reason. Only two items are left for course
content because their

loadings were

acceptable. However, no item is deleted

from the self-efficacy and delivery method
because all their loadings are acceptable.

For the constructs discriminant validity, we
the (HTMT)
criterion. Henseler et al. (2015) state that

use Heterotrait-monotrait
HTMT is a superior ratio to the Fornell-
Lacker and the cross-loading criterion due to

its higher specificity and sensitivity rate.



Table 1: HTMT criterion
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HTMT criterion CC DM FC SE VC
Course content

Delivery method 0.822

Facilitators’ 0.692 0.566

competence

Self-efficacy 0.457 0.349 0.379

Venture creation 0.458 0.383 0.380 0.89

Table 1 presents the HTMT ratio for the
constructs. HTMT values close to 1
represent a lack of discriminant validity;
hence scholars Kline (2011) and Gold et al.
(2001) suggest a threshold of 0.85 and 0.90.
Table 1 shows that the highest value of
0.822 is below the HTMT 0.85, indicating

no multicolinearity among the variables, as

Gold et al. (2001) argued.

4.2 Structural model evaluation

This section presents the test of hypotheses,
R-squared (R?) and model effect size (F?)
values. The p-value at 5% level of
significance is used to accept or reject the
hypotheses, as depicted in Table I1.

Figure 3: Structural model



\Volume 7 No. 2 November, 2023

Table I1: Structural model results: Direct and indirect relationship

Relationships Original S.D. T statistics P values Decision
sample (O)
CC->VC 0.01 0.019 0.563 0.573 Not supported
DM ->VC 0.035 0.018 1.979 0.048 Supported
FC ->VC 0.043 0.015 2.844 0.004 Supported
SE ->VC 0.92 0.007 123.73 0.000 Supported
SExCC->VC -0.003 0.018 0.19 0.849 Not supported
SExXFC->VC 0 0.015 0.032 0.974 Not supported
SE x DM ->VC 0.05 0.018 2.781 0.005 Supported

As depicted in both table 11 and figure 3, the

relationship  between perceived course
content and venture creation among students
is positive but insignificant, with a p-value
of 0.573 and a beta value of 0.01. Perceived
facilitators’ competence and venture creation
have a positive and significant relationship
with a p-value of 0.04 and a beta value of
0.043. Similarly, the results reveal that
perceived delivery method and venture
creation among students have a positive and
significant relationship, with a p-value and
0.035. This
corroborates previous studies (Agwu et al.,
2017; C. Jones et al., 2012; Wahidmurni et

al., 2019), which have established a positive

beta value of finding

linkage between EE and VC. Furthermore,
the results reveal that SE and VC have a
positive and significant relationship with a
p-value of 0.000 and a beta value of 0.92. It

Table 111: Coefficient of determination: R-squire

is also found out that self-efficacy positively
and significantly moderates the relationship
between perceived delivery method and
venture creation with a p-value of 0.005 and
a beta value of 0.05. This finding is
consistent with previous studies by Sari
(2016), (2018),
Claudia and Murniati (2018) and Niemiec

and Lachowicz-Tabaczek (2015), which use

Claudia and Murniati

self-efficacy as a moderating variable.

4.3 Coefficient of Determination

According to Hair et al. (2016) and Chin
(1998), R-square values of 0.25, 0.50 and
0.75 show small, moderate and large values,
respectively. However, Falk and Miller
(1992) recommends 10% as the minimum
acceptable level of R? value that can be
accepted. Table 4 shows the R? value for the

study’s model.

Construct

R-Squared

Venture creation

0.89




The R square value for the model is 0.89,
which indicates that entrepreneurship
education has explained about 89% of the
variation in venture creation among students
and graduates in Nigeria. This shows that
the three dimensions of entrepreneurship
education have collectively predicted
venture creation. It also means that other
factors that are not investigated in this study
explain the remaining 11%.
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4.4 Effect size (f*) and Variance Inflation
Factor

The effect size notated by f? value provides
an overview of the effect of predecessor
constructs on the outcome latent variable.
The values for small, medium and large
effects are 0.02, 0.15, and 0.35 respectively
(Selya et al., 2012). The VIF indicates the

absence or presence of multicollinearity.

Table 1V: Effect size (f?), VIF and Predictive relevance (Q?)

f2

Venture
Constructs Creation Effect Size
Course content 0.00 Small
Delivery method 0.006 Small
Facilitators competence 0.005 Small
Self-efficacy 6.512 Large
VIF

Course content 1.805
Delivery method 1.762
Facilitators comp. 1.59

Self-efficacy 1.178

From table 4, self-efficacy has a large effect,
while course content, delivery method, and
facilitators’ competence have small effects
on venture creation. The VIF values for all
the constructs were less than 5 and as such

no multicollinearity problem exists.

4.5 Implications

The study examines the moderating effect of
SE on the relationship between EE and VC.
The findings of the study have some
implications. It implies that the ability of
entrepreneurship  lecturers to  design
curriculum-based entrepreneurial activities,

like writing a business plan coupled with



excellent  project  management  and
coordination skills could help in energizing
students and graduates to venture creation. It
also suggests that, for lecturers of
entrepreneurship education to motivate
students to create new ventures, they must
be able to leverage educational resources
from inside and outside the University for
Improved Entrepreneurial learning. The
findings also suggest that lecturers should
use multiple methods of assessment to
evaluate students’ learning and performance,
and adjust, when necessary, based on the
outcome of the evaluation. Therefore, the
findings imply that entrepreneurship
education programs should focus on
enhancing individuals' self-efficacy beliefs,
which can help individuals translate the
knowledge and skills acquired through the

program into successful venture creation.

In addition, the ability of entrepreneurship
education lecturers to use case studies,
venture simulation and online platforms
during lectures significantly influences
venture creation by students and graduates
that have participated in the program. The
study find that many students who were not
opportune to be taught entrepreneurship by
lecturers who use the above instruments
were not motivated to create their ventures.

In the same vein, students who are grouped
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and assigned group projects by their EEP
lecturers, embarked on company visits and
listened to success stories from successful
entrepreneurs were able to create their

ventures.

However, self-efficacy did not have a
moderating effect on the relationship
between course content, facilitators’
competence and venture creation among
students of entrepreneurship education
programs in Nigeria. This suggests that
students' distinctive abilities and confidence
to think, create, identify and commercialize
new product ideas significantly contribute to
venture creation by students and graduates
who participated in the program. It also
shows that such distinctive abilities and
confidence can boost the relationship
between the lecture delivery method and

venture creation.

Therefore, policymakers and educators
should design entrepreneurship education
programs that include experiential learning
activities, role modeling, and mentoring to
enhance individuals' self-efficacy beliefs.
Policymakers and educators should provide
support for aspiring entrepreneurs to
develop their self-efficacy beliefs. This can
include providing access to role models and

mentors, creating networking opportunities,



and providing financial support to help
aspiring entrepreneurs start their ventures.
Furthermore, collaboration and networking
among entrepreneurs can help to enhance
their self-efficacy beliefs, as they can learn
from each other's experiences and gain
support from peers. Therefore, policymakers
and educators should encourage
collaboration and networking among
entrepreneurs through the creation of
entrepreneurship  communities,  business
incubators, and accelerators. Finally, a
supportive entrepreneurial ecosystem can
help to enhance individuals' self-efficacy
beliefs and increase the chances of
successful venture creation. Policymakers
and educators should work together to create
a supportive entrepreneurial ecosystem that
includes access to funding, mentorship,
business

development  services, and

networking opportunities.

5. Conclusion

Self-efficacy is a vital factor to consider in
the relationship between EE and VC in
Nigeria. The findings indicate that
individuals with higher levels of self-
efficacy are more likely to translate the
knowledge and skills gained from
entrepreneurship education into successful

venture creation. Therefore, it is crucial for
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policymakers and educators to recognize the
importance of SE and design EE programs
that enhance individuals' self-efficacy
beliefs. By doing so, Nigeria can create a
more conducive environment  for
entrepreneurship and foster the growth of
successful ventures that can meaningfully

contribute to economic development.

Similarly, this study concludes that SE has
strengthened the relationship  between
perceived delivery methods and venture
creation among university students in
Nigeria. Thus, self-efficacious students have
appeared to be more disposed to creating
new ventures when the facilitators’ lecture
delivery method was considered good. The
study also concludes that facilitator’s profile
or competence, delivery method and self-
efficacy are essential determinants of
venture creation for university students and
graduates. Therefore, the study provides
theoretical and empirical support to the
earlier assumption that SE could strengthen
the relationship between EE and VC.

The findings of the study could help
stakeholders in the education sector in
Nigeria, especially the policy makers, in
developing additional policies on teaching
entrepreneurship courses among university

students. The focus of those policies could



be shifted to giving special additional
training to EEP lecturers across public
universities to improve their
entrepreneurship knowledge and skills as
well as effective lecture delivery methods,
which should involve the use of case studies,
company visits and other technology-driven

methods.

5.1 Limitations and directions for future
research

We faced some limitations while conducting
the research. At first, we had serious
difficulties  tracing  students through
snowballing because of the strike action of
public university lecturers across Nigeria.
This reduces the number of sample size that
was originally envisaged to be used for the

study.

\Volume 7 No. 2 November, 2023

Despite the challenge, the research manages
to collect as much data as possible that could
warrant analysis. Secondly, considering the
limited time at our disposal, cross-sectional
data were collected at a time that is still
considered appropriate and acceptable.
Future researchers can try using a
longitudinal approach to assess the effects

over a certain period.
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